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1. MeToanyeckue peKoMeHIauH

1.1. MeToauyeckne peKOMEHIALUH 110 MOATOTOBKE K NPAKTHYECKUM 3aHATHAM

B xoxme mnoOArOTOBKM K MPAKTUYECKUM 3aHATUAM CIEAYeT U3YYUTh OCHOBHYIO U
JIONIOJIHUTEIBHYIO JIUTEPATypy, Y4ECTb PEKOMEHJALMM MpernojaBarens U TpeOoBaHUS paboueit
IIPOrpaMMBI.

MOXHO IOATOTOBUTH CBOM KOHCIEKT OTBETOB II0 PACCMATPUBAEMOW TEMATHKE,
MOJATOTOBUThH TE3MCHI /ISl BBICTYIJICHUI 10 BCEM y4e€OHBIM BOIpPOCAM, BHIHOCHMBIM Ha 3aHSTHUE.
Crnenyer npoaymarh IpUMEPHI € 1eIbI0 00eCeYeH s TECHOM CBSI3U M3y4aeMOM TeOpuu C peabHON
MPaKTUKOW. MOMXKHO JONOJHUTH CIMCOK PEKOMEHIOBAaHHON JUTEPATYpPbl COBPEMEHHBIMU
VMCTOYHMKAMH, HE IIPE/ICTABIICHHBIMHU B CIIUCKE PEKOMEHAOBAHHOW JINTEPATYPHI.

CamocrosarenbHass paboTa CTyAE€HTa HpeAnonaraer padoTy ¢ HaydyHOM U y4uyeOHOi
JUTEpPATypoOi, yMEHHE CO3/1aBaTh TEKCThl. YPOBEHb U INIyOMHA YCBOEHUS JAMCLMUILIMHBI 3aBUCAT OT
AKTUBHOM M CHUCTEMaTHUYECKOW paboThl Ha MPAKTUYECKUX 3aHATHSIX, U3yYEHHs] PEKOMEHJOBAaHHOU
JIUTEPATYPBI, BEIIIOJIHEHHUS] KOHTPOJIbHBIX MMCbMEHHBIX 3aJJaHUN.

IIpy mnoAroToBKE K MNPaKTHUECKOMY 3aHATHIO OOydaroluecs HMEIOT BO3MOYKHOCTh
BOCITIOJIB30BaTbCAd KOHCYJBTAMAMHU IpenoaasaTess. Kpome yka3aHHBIX T€M OHHM BIIPaBe, IO
COTIJIACOBAHUIO C MperoaaBaTesieM, U30UpaTh U Apyrue HHTEPECYIOIIUE UX TEMBI.

KayecTtBo y4eOHON pa®OTHI acIMpaHTOB NpPENOJaBaTelb OLEHUBAECT C HCIOIb30BAHUEM
TEXHOJIOTHYECKON KapThl JUCLUILINHBI, pa3MeLeHHOU Ha caiite MAT'Y.

1.2. Meroauyeckne peKOMeHAALMH IO NOArOTOBKE BBICTYIUIEHUsI / AOKJIaAa K
NPAKTHYECKOMY 3aHATHIO

[TonroToBKy BBICTYIUIEHHSI / JAOKJana CieAyeT HauuHaThb C M3Y4YEHHs CHEelHaIbHON
JUTEepaTyphl, CHUCTEMaTU3allud M 0000IIeHusT COOpaHHOIrO Marepualia, BBIJENIEHUS TJaBHOTO.
Marepuana JOMKHO OBITh JOCTATOYHBIM JUIS pacKpblTUs BbIOpaHHOW Tembl. IloaroroBka
BBICTYIUICHHS / JOKJIaJa BKIIIOYaeT B ceOsl Takke OTpabOTKY HABBIKOB OpaTopcTBa M YMEHUS
OpraHu30BaTh U MPOBOJUTH AUCITYT, COOIOACHNUS 3aJaHHOTO PEerIaMeHTa BPEMEHHU.

Heo0xo1nMo NOMHUTH, YTO BBICTYIIJIEHUE COCTOUT U3 TPEX YacTei: BCTYIUIEHUSI, OCHOBHOM
yacTH W 3akitoueHus. [Ipexxae Bcero, cieayer Ha3BaThb TeMY CBOETO BBICTYIUICHHs / OKIIAAA,
KpaTKO MEepPevYHCIUTh paccMaTpUBAaEMbIE BOIIPOCHI, M30paB Uil 3TOTO JKUBYIO MHTEPECHYIO (GOpMY
U3JI0KEHUS.




1.3. MeToauyeckue peKkoMeHAalMHU 10 MOATOTOBKe pedepaTa U rjioccapus

AcnupaHT (COMCKATenb) BBINOJHAET MHUCbMEHHBIM TIEpEeBOJ] HAYyYHOIO TEKCTa MO
CIIEIUATLHOCTH Ha S3bIK O0yYeHHs (T.€. ¢ HHOCTPAHHOTO SI3bIKAa Ha PYCCKUM s3bIK). OOBEM TEKCTa -
45 000 neyaTHbIx 3HaKOB (20-25 cTp.).

Acnupant (couckarenab) JOJDKEH MPEACTaBUTh MUCHBMEHHBIH TEpeBOJ] TEKCTa B
COOTBETCTBUU C BBINOJHIEMON WM NPEANONIAraéMOM TEMOM HMCCIEIOBAHUSA CO CIHUCKOM
MPOYUTAHHOMN JUTEpaATyphl MO CIEUUATBHOCTU U CIOBapeM TEPMHUHOB IO TEME HCCIIETOBAHMS Ha
MHOCTPAaHHOM $I3bIKE C PYCCKMMHM SKBHBajIeHTaMu (He MeHee 30 TepMHHOB) He no3aHee yem 3a 30
JTHEH 10 Havyana sK3aMeHa

Texct pykonucu pedeparta JA0KeH ObITH pacriedaTaH Ha KOMIIBIOTEPE HA OJHOM CTOpOHE
CTaHJAPTHOTO JIUCTa Oenoil ogHocopTHOM Oymaru (opmata A4 (210x297 MM) yepe3 OJWHAPHBIN
unTepBal (wpudt Ne 14) u monsimu Bokpyr Tekcra. Pazmep sieBoro nosist - 30 MM, ipaBoro - 10 mm,
BepxHeEro - 20 MM, HIKHETO - 20 MM.

Bce cHOCKM M TOJCTPOYHBIE TPUMEYAHHUS MIEPETIEYATHIBAIOT (Yepe3 OAMH MHTEPBaJ) Ha TOH
CTpaHHULIe, K KOTOPOH OHU OTHOCSTCS. Bce cTpaHulbl HyMepyroTCs,, HaYMHasl C TUTYJIBHOTO JIMCTA,
Ha TUTYJIBHOM JIUCTE CTpaHHIAa HE yKasbiBaerca. L{udpy, o003HauUaIONIyI0 MOPSAAKOBBI HOMEp
CTpPaHULIbI, CTABAT B CEPEIUHE HIXKHETO TOJISl CTPAHUIIBL.

K nmucpMeHHOMY MepeBOAY MPUIIATAIOTCS:

1. OdopmiieHHBIE  TUTYIBHBIM  JMCT C  yKazaHueM 1Mdpa U Ha3BaHMS
CIEINAIbHOCTH;

2. Konus tutynbHOro nucra MoHorpagpuu;

3. AHHOTa1LYs Ha UHOCTPAHHOM SI3bIKE;

4. Konust opurnHanbHOro HHOCTPAHHOTO TEKCTa,

S. I'moccapuii (crienmanu3upoBaHHBIA TEPMUHOIOTMYECKUN CIIOBAph K CTAThE);

6. Penensust kanaugata WM JIOKTOpa HayK IO CIELHUAIBHOCTH, PacKpbIBarollas

3HaYCHUE PELIEH3UPYEMOr0 MaTepuaa Juisl JUCCEPTALMOHHOIO UCCIIE0BAaHUS aBTOPA WU C TOUKU
3peHUs aKTyalbHOCTHU JJIsi COOTBETCTBYIOIIEH OTPACIH HAYKH.

ITepeBox momKeH OBITH PEICTABICH B CKOPOCHIMBATENE WM COPOIIIOPOBAH.

I'moccapuit k pedepary (IMCbMEHHOMY NEPEBOy HAyYHOTO TEKCTa) MpEICTaBIsieT cOOOM
BBIMIOJTHEHHE ME€peBOJa TEPMHHOB NPO(ECCHOHANBHOM  TEMAaTHKH, MCIOJb30BAaHHBIX B
pedepupyemMom Tekcre. Imoccapuii MoxeT OBITh JONOJIHEH (HOHETHUECKOM TpaHCKpuIuen
TEPMHHOB, JaHbl HECKOJIbKO 3HAUE€HUN TEpMUHA W NPUMEpPhl MX YINOTPeOJEeHHUs] B TEKCTax IO
CIEUAIBHOCTH.

PexomeHanmu no co31aHuIo II10CCAPUSL:

1. I'moccapuii pacnionaraercsi CTporo B ajipaBUTHOM MOPSIIIKE.

2. TepMHHBI HE TOJIKHBI JyOIUPOBATHCS.

3.I'moccapuii He AOKEH OBITH M30BITOUEH: HE HY)KHO BKIIIOYAaTh B CIOBAph BCE 4YaCTO
BCTpEYaroLIecs: TEPMUHBI MOJIPSA, TOJIBKO T€ CJI0BA, KOTOPIE XapaKTEPHBI JUIsl 3a/1aHHOM TEMBI.

1.4. MeToau4eckne peKoMeH/Ial[UH 10 MOATOTOBKE K caye IK3aMeHa

VYcnemHoe BBINMOMHEHWE CaMOCTOSTENFHOTO MUCBMEHHOTO peepUpOBaHUS U YCTHOTO
nepeBojia MPUMEPOB M3 HAYYHOW JIMTEPATyphl B XOJE MPAKTUUCCKUX 3AHATHH SBJISETCS YCIOBHEM
JIONyCKa K KaHAWIATCKOMY 3k3ameHy. KauecTBo muchbMeHHOTo pedepupoBaHUsl OLEHHUBACTCS I10
3a4ETHON CUCTEME.

Kananaarckuii sK3aMeH MPOBOIUTCS B YCTHOW (JOpME M BKITFOUYAET B ce0sl TPH 3aJaHHUS:

1. HM3yuaromee 4YTeHHWE OPHUTHHAJIBHOTO TeKcTa Mo crenuanbHocTH. O0vem 2500-3000
NeYaTHBIX 3HaKOB. Bpems BeinmosiHeHUs paboThl - 45-60 MuHyT. @opMma npoBepku: 1) MUCEMEHHBIH
MIEPEBO/I CO CIIOBapeM; 2) mepeaada H3BICYCHHON HH(OpMAIMKA Ha HHOCTPAHHOM SI3BIKE.

2. bernoe (IIpocMOTPOBOE) YTEHHE OPUTHMHAIBHOTO TEKCTa MO creruanbHocTH. O0beM -
1000-1500 mewatHbIX 3HAKOB. Bpems BeimonHeHus - 2-3 MuHyTH. DOpMa MpOBEpKH - Tepeaada
U3BJICYCHHONH WH(OpMAIMM Ha WHOCTPAHHOM SI3bIKE JUII T'YMaHHMTapHBIX CIICIMATbHOCTEH M Ha
PYCCKOM SI3BIKE JIJISl €CTECTBEHHOHAYUHBIX H JIP. CIICIIHATBHOCTEH.

3. becena ¢ »K3aMEHAaTOPOM Ha WHOCTPAHHOM S3BIKE [0 BONPOCAM, CBS3aHHBIM C
M30paHHOM CHEIUATBHOCTBIO M HAYYHOUM paboTON acrupaHTa (COUCKaTes).



N306paHHasi cnenuanbHOCTh: COACP)KaHHUE TpPEIMeTa, UCTOPHS Pa3BUTHS JaHHOW o0sacTh
HAYKH{, BBIJAIOIIMECS y4YEHbIE B COOTBETCTBYIOIICH 007acTW HayKH (MX OTKPBITHS W 3HAUYEHUE),
HOBEHIIINE JOCTIXKCHHS B HM30paHHOW OO0JAacCTH, COIMAIbHO-)KOHOMHUYECKHUE AaCIEeKThl JaHHOU
00JacTu HayKH.

Hayunoe wccrnenoBanue: mpoOJieMbl, COCTOSHHE TPOOJEMBbI, Ieb, 3aJadd, METOJbI
HUCCIICAOBaHUA, pe3yJIbTaTBI, BBIBOJIBI.

2. [InaHbl NPpaKTHYECKUX 3aHATHI

3ansitue 1. Pedpepar u ero conpep:xxanue (dactp 1)

ILnan:
1. CooO1teHne 0 TeMe UCCiIen0BaHus.
2. lenp ucciaenoBaHusl.
3. Onenka.

Bonpocwt ons camokonmpons:

Kakumu cpeacrBamu cooOmiaercs o TeMe paboThl / IpeMeTe UCCIIeIOBAHUS?
Kakwue cpenctBa UCIIONB3YOTCS IS JIOTHUECKOTO BBIIEICHUS! COOOIICHUS?
Kaxk 0603Ha4aroTCs 11e1u uccieqoBanus?

Yro He0OXOAMMO HCITIOIB30BATh JJIsl OLICHKU paboThl (METO/a, MaTepuaia)?

Jlumepamypa: [1, 339-340].

3ansitue 2. Pedepar u ero comepxkanue (4actb 2)

Ilnan:
CooO1ieHus o pe3yabTaTax UCCIEIOBAHUS.
HcxogHnpie MOMEHTEI.
WHuTtepnperanus.
Br1BoIBI M 3aKTIOUEHHE.
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Bonpocul ona camoxonmpons:

Uro TpebyeTcst UCTIOIB30BaTh ISl COOOIIEHUS O pe3yabTaTaX UCCIETOBAHUSI?
Kak MoxHO mepefaTh Ka4eCTBO HHTEPIIPETAIIUU PE3YIIHTATOBR?

Uro BKITIOYAETCS B 3aKIIOYUTEIbHBIC TTPeIoxKeHus pedepaToB?

Jlumepamypa: [1, 341-343].
3ansaTue 3-4. Ucnosib30BaHne aHTJINICKUX BH/I0-BpeMeHHBIX (opMm (dacTs 1)

Inan:
1. The Present Simple.
2. The Past Simple.

Bonpocwi ona camoxonmpons:

1. KakoBbI OCHOBHBIE Cly4Yan yIIOTpeOIeHHs BUIO-BpeMeHHBIX Gopm Present Simple u
Past Simple?

2. Kax nannbple BUA0-BpEeMEHHBIC ()OPMBI HCITOJIB3YIOTCS B PA3HBIX THITAX MPEIIOKCHHIMA?

Jlumepamypa: [2, 4-11].



3ansitue 5-6. Ucnoib30BaHue aHTJIMHCKUX BHI0-BpeMeHHBIX (hopM (dacTh 2)

Iaan:
1. The Present Perfect.
2. The Present Perfect Continuous.

Bonpocwi 0na camoxonmpons:
1. KakoBbI OCHOBHBIE Cly4aH yIIOTpeOIcHHs BUIO-BpeMeHHBIX popm Present Perfect u

Present Perfect Continuous?
2. Kak nannbie BUI0-BpeMeHHbIE ()OPMBI UCITOJIB3YIOTCS B PA3HBIX THIAX MPEIIOKCHUN?

Jlumepamypa: [2, 14-29].

3ansaTue 7. IlepeBoa maccUBHBIX KOHCTPYKIUI

Ilnan:
1. IIpuuunHsl ynoTpeOiaeHus CTpaiaTeIbHOIO 3aJI0Ta B AHTJIMICKOM S3BIKE.
2. Vcnonb3oBaHne OC3TMYHBIX / HEONPEICIICHHO-IMIHBIX TPEJI0KCHUN.
3. YnorpebiieHHe I1aroyioB B MaCCHBE MIPH OJHOPOIHBIX WICHAX MPEII0KCHHS.

Bonpocwi ona camoxonmpons:
1. KakoBbl OCHOBHBIE CIIyyau YHOTpPEOJEHUS CTPaJaTeIbHOTO 3aj10Tra B aHVINHCKOM

SI3BIKE?
2. B deM 3akirodaeTcs «IEHTPATM30BaHHAS CTPYKTYpa» aHTIMHCKOTO TIPEIOKCHIS ?

Jlumepamypa: [1, 228-236]; [2, 84-93].

3ansaTus 8. Ilepeson nHPpUHNTHBA 1 MHPHHUTUBHBIX KOHCTPYKIMI

ILnan:
1. OcoGenHoctu nepeBojja UHPUHUTHBA HA PYCCKUH S3bIK.
2. IHQpUHUTHUB B CJI0KHOM JIOTIOJTHEHUH.
3. HQWHUTUB B COCTABHOM TJIarOJIbBHOM CKa3yeMOM.

Bonpocw ona camokonmpons:
1. Ha yto Heo6xoxuMo o0OpalaTh BHUMaHHUE NpU MepeBojie HH(OUHUTHBA HA PYCCKUI

SI3BIK?
2. Kak nepeBoautcss HHQUHUTHB B IPUIATOYHOM JIOTIOJIHUTEILHOM MPEATIOKEHUN?
3. KakoBsl 1Ba crioco6a nepeBoia MHPHHATHBA B COCTABHOM TJIarOJIbHOM CKa3yeMoM?

Jlumepamypa: [1, 249-259], [2, 108-119].

3ansaTue 9. IlepeBon repyHausi U repyHAHAIbHBIX KOHCTPYKIUH

Ilnan:

1. CnocoOsl nepeBosia repyHANs U TepyHIMAIBHBIX 000POTOB.
2. OcobeHHOCTH MepeBO/ia Ha PYCCKUM 3bIK MMEHEM CYILECTBUTEIbHBIM, HHOUHUTHBOM.



3. IlepeBoa repynausi coueTaHUEM MOJAJIbHBIX [JIarojoB ¢ UHPUHUTUBOM U MPUIATOYHBIM
IPEJIOKEHUEM.

Bonpocwi 0na camoxonmpons:

1. Ha uyTto HEeoOxommMo o0pamiath BHUMaHUE TIPU IIEPEBOIC TEPYHIMS HA PYCCKHIA S3bIK?

2. B kakux cimyyasx repyHAUi MepeBOIUTCS UMEHEM CYIIIECTBUTEIBHBIM, & B KAKUX -
UHPUHUTHBOM?

3. KakoBpbl citydau niepeBojia repyHAus COYeTaHUEeM MOIAIbHBIX TIaroJIioB ¢ HHPHUHUTHBOM

H IIPUIaTOYHBIM npezmox(eHHeM?

Jlumepamypa: [1, 242-249]; [2, 106-135].

3ansaTue 10. IlepeBox npuyacTuii

ILnan:
1. ®yHKUMYU NPUYACTHBIX OOOPOTOB B AHTIIMICKOM MPEATIOKEHUH.
2. Cnoco0bl mepeBoia aHTIIMICKUX TMPUYACTHI HACTOAIIETO W MPOLIEAIIEr0 BPEMEHH Ha
PYCCKUH SA3BIK.
3. O0OpPOTHI M CTPYKTYPHI, MPEACTABIAIONINE TPYAHOCTD ISl IEPEBOJIA HA PYCCKHM S3BIK.

Bonpocul ona camoxonmpons:

1. B yewm 3akmtogaercs pazinuyure MEX1y aHTITHHUCKUMH U PYCCKUMH MIPUYACTUAMU?
2. B uem cocTouT TpyIHOCTB MepeBOa MPUYACTHUS MTPOIIEIIETO BPEMEHU Ha PYCCKHI
SI3BIK?

Jlumepamypa: [2, 184-195].

3ansaTue 11-12. CioBooOpa3oBaHue B aHIJIMIICKOM SI3bIKe

ITnan:
1. TlpaBuna oOpa3oBaHUs AHTIIMHCKUX CIIOB.
2. Tlpedukcel B aHTTIHIICKOM SI3bIKE: WX (DYHKITHS, BUIBI 3HAUCHUS
3. Cydodukcel B aHIIIMICKOM s3bIKE: UX (DYHKIMS, BU/IbI, 3HAYCHUS.

Bonpocwi ona camoxonmpons:

1. Jl1st yero ucnonb3yroTCs MpeUKCHI a AaHIJIMHCKOM S3bIKE?

2. B uem cocTouT posnb cyd(puKCoB B aHTTTUICKOM s3bIKe?

3. Kakue wactu peun MOKHO 0Opa3oBBIBATH C MOMOIIbIO CYPPUKCOB B AHTIUHCKOM
A3bIKE?

Jlumepamypa: [1, 182-185].

3ansaTue 13-14. IMucbMeHHBI NepeBO] CTATHU MO CHENUATBHOCTH CPEJACTBAMM POJIHOIO
fA3bIKAa

Inan:
1. YreHue TekcTa Ha QaHTTTUICKOM SI3BIKE.
2. JlekcuKo-rpaMMaTHYECKAN pa30oop TeKCTa.
3. CocraBieHne TeKCTa epeBoa.
4. Tlpe3eHTanus NOArOTOBIEHHOTO MEPEBOJIA TEKCTA.



THE PEDAGOGIC RELEVANCE OF CODESWITCHING IN THE CLASSROOM:
INSIGHTS FROM EWE-ENGLISH CODESWITCHING IN GHANA
(Elvis Yevudey)
Partl

Codeswitching as a code choice in the classroom has been a debatable issue among scholars
interested in language of education, especially in Africa. Some studies promote the exclusive use of
the L2 ‘target language’ in the classroom, while other studies recommend a bilingual mode of
communication such as codeswitching. Against this backdrop, this research explores the pedagogic
functions of codeswitching patterns in both Ewe (L1) and English (L2) primary school lessons.

The current language policy of education in Ghana, under which the classrooms being
observed operate, is a bilingual literacy programme, NALAP, which stipulates that that the mother
tongue of the pupils should be used as a medium of instruction while English is introduced as a
second language with a transition to English medium of instruction from grade 4 onwards. The data
for the research are recordings of classroom discourse, responses to questionnaire surveys and
interviews conducted in the Volta Region of Ghana. The paper presents both a qualitative analysis
of the data, which reveals that teachers and pupils use intersentential and intrasentential
codeswitching to perform various functions in their classroom interactions, and a quantitative
analysis of the data, which shows that teachers have predominantly positive attitudes towards
codeswitching. Based on these results, it is argued that codeswitching between Ewe and English
within the lessons enabled students to understand concepts in both languages and to participate
actively during lessons.

Codeswitching is encountered more and more frequently in Ghana. In particular, using two
or more languages concurrently within the same conversation by like-bilinguals is on the rise due to
high mobility of and contact between people. This makes codeswitching an unavoidable code
choice, especially in multilingual nations or communities (Liu 2010). The phenomenon of
codeswitching generally refers to the use of two or more languages within a given interaction.

Bonpocvi 0na camoxonmpons:
1. CocraBiieHre TeMaTUYECKOTO TII0CCAPHSL.
2. TlpopaboTka HOBOI JEKCHUKH.
3. TloaroroBka mepeBoja TeKCTa Ha PYCCKHH S3BIK.

Jlumepamypa: [1, 112-113].

3ansaTue 15-16. IMucbMeHHBI NepeBO] CTATHU MO CHENUATBHOCTH CPEJACTBAMM POJIHOIO
sI3bIKA

Ilnan:
YTteHue TeKCTa Ha aHTJIUMCKOM SI3BIKE.
Jlexcuko-rpaMmMaTHYeCKuil pa300p TEKCTa.
CocraBiieHue TeKCTa MepeBoja.
[Tpe3enTanus mOArOTOBIEHHOTO EPEBOA TEKCTA.

el A

THE PEDAGOGIC RELEVANCE OF CODESWITCHING IN THE CLASSROOM:
INSIGHTS FROM EWE-ENGLISH CODESWITCHING IN GHANA
(Elvis Yevudey)
Part 2

Ghana is a multilingual country having about 79 indigenous languages (Lewis 2009) and
English as the official language. Nine of these indigenous languages are officially acknowledged in
the country’s constitution and receive government support: Akan, Dagaare, Dangme, Dagbane,
Ewe, Gonja, Ga, Kasem and Nzema. Akan has three dialects Asante-Twi, Fante and Akwapem-
Twi, which all have standard official orthographies plus a fourth one, the Unified Akan
6



Orthography, which however seems little used or taught. Over the years, the policy of Ghana on the
language of education especially for the lower primary/grade can be characterized as a succession
of multiple, sometimes conflicting, decisions (Owu-Ewie 2006:76).

Currently, the language policy in operation, which is employed in the classrooms observed
in this research, is called the National Literacy Acceleration Program (NALAP). This policy is a
bilingual literacy programme, which stipulates that Ghanaian languages should be used as the
medium of instruction at the kindergarten and the lower primary levels (primary 1-3) with a
transition to English-only medium of instruction from primary 4 onwards (Primary Teacher’s Guide
2008).

However, there is provision for English to be used where necessary in primary 1-3. One
important feature of NALAP, which is stated in a handout on the programme, is that the Ghanaian
language-teaching period and the English language-teaching period have been merged into what is
called the Language and Literacy period. The Language and Literacy period has two sessions.
During the first session of the lesson, the teachers teach a given topic in the Ghanaian language, in
this case Ewe, and during the second part of the lesson, they treat the same topic in English. What is
noticeable in the classes, however, is that the two languages are not used exclusively, as the
teachers and the pupils use either of the languages where necessary. This flexibility in language use
pattern leads to codeswitching the classrooms.

Bonpocul 0na camokonmpoas:
1. CocraBieHne TeMaTHYECKOTO IIIOCCAPHSL.
2. TlpopaboTka HOBOIi JIEKCHKH.
3. TloaroToBka mepeBojia TEKCTa HA PYCCKUIl 3BIK.

Jlumepamypa: [1, 114-115].

3ansaTue 17-18. IMucbMeHHBI NepeBO] CTATHH MO CHENMUATBHOCTH CPEACTBAMH POJIHOTO
SI3BIKA

Ilnan:

UreHune TeKCTa Ha aHTJIMHCKOM SI3bIKE.
Jlexcuko-rpamMmmaTuuecKuii pa3doop Tekcra.
CocraBneHue TeKCTa nepeBoja.

[Tpe3eHTanust MOArOTOBIEHHOI'O IEPEBOIA TEKCTA.

el A

THE PEDAGOGIC RELEVANCE OF CODESWITCHING IN THE CLASSROOM:
INSIGHTS FROM EWE-ENGLISH CODESWITCHING IN GHANA
(Elvis Yevudey)
Part 3

The phenomenon of codeswitching in the classroom in post-colonial settings, for example in
Africa, has been the subject of scholarly attention for many years. For example, Clegg and Afitska
(2011) present an overview of studies that assess the pedagogic relevance of teaching and learning
in two languages in African classrooms. They show that language practices such as codeswitching
in the classroom in sub-Saharan Africa is a controversial issue as authorities often condemn its use
and teachers do not accept its use in the classroom. Despite these negative attitudes, however, Clegg
and Afitska (2011:71) show that codeswitching plays important pedagogic roles in the classroom.
Codeswitching is useful for explaining and elaborating on concepts, increasing classroom
participation, establishing good classroom relationships, ensuring the smooth running of the lesson,
and making connections with the local culture of learners. The authors therefore recommend
teacher-education systems that would factor in the importance of bilingual pedagogy and various
language practices that teachers could adopt to facilitate pupils’ understanding and participation in

the classroom.
7



Similarly, based on ethnographic study, Arthur (1996) investigates the interactions between
teachers and pupils in standard (grade) six classes in two primary schools in northeastern Botswana.
The policy under which the schools operate prescribes the use of Setswana, which is the national
language, from lower school to standard 3 with a transition to English medium of instruction from
standard 4. Arthur (1996) indicates that teachers use codeswitching to encourage participation by
pupils. Codeswitching by pupils, on the other hand, is not always an accepted code in the classroom
as the policy stipulates English as the only medium of instruction. For example, in a transcript on
interaction between a teacher and pupils in a science lesson, the teacher asks a question switching
from English to Setswana. The teacher, however, rejects a pupil’s answer in Setswana.

Bonpocwi 0na camoxonmpons:
1. CocraBiieHr€ TEMAaTUYECKOTO IJI0CCAPHS.
2. TIpopabGoTka HOBOH JICKCHUKH.
3. TMoaroroBka mepeBoja TEKCTa HA PYCCKUM SI3BIK.

Jlumepamypa: [1, 115-116].

3ansTue 19-20. YcTHBII nepeBo/I CTATHHU MO CNENHAJTbHOCTH CPEACTBAMHU POTHOIO SI3bIKA
IInan:

UreHue TEeKCTa Ha aHTJIMHCKOM SI3BIKE.
Jlexcuko-rpaMMaTUyeCcCKuil pa3doop TeKcTa.
CocraBiieHue 11aHa nepeBoja TeKcTa.
[IpencraBieHue MoAroTOBIEHHOIO IEPEBOJA TEKCTA.

AP

THE PEDAGOGIC RELEVANCE OF CODESWITCHING IN THE CLASSROOM:
INSIGHTS FROM EWE-ENGLISH CODESWITCHING IN GHANA
(Elvis Yevudey)
Part 4

In Ghana, codeswitching in day-to-day interactions in general and its use in the classroom in
particular has been studied since the 1970s. Forson indicates that codeswitching was not a code
choice in Ghana until after the early 1950s when English was introduced as the medium of
instruction in the elementary schools. Working on Akan-English codeswitching, Forson (1979:123)
records that during meetings of bilingual Akan and English speakers “[a]ny slip into codeswitching
was an occasion for spontaneous giggling, the speaker usually finding himself a participant in the
ridiculing.” Over all these years, attitudes towards codeswitching have changed. Recent research,
for example Amuzu (In press) and Yevudey (2012a), acknowledge that codeswitching in Ghana has
become an expected code choice as its normality and acceptability has increased among bilinguals
and multilinguals. It is encountered in domains such as on radio and television, and in churches and
classrooms. These, therefore, signal what Myers-Scotton (1983) refers to as marked and unmarked
code choices. Whereas codeswitching was a marked code in the early 1950s, it has become an
unmarked code among recent bilinguals (cf. Amuzu 2012).

A number of studies show that teachers and pupils employ codeswitching during lessons to
achieve learning and teaching goals in the classroom (Opoku-Amankwa & Brew-Hammond 2011,
Adjei 2010, Ezuh 2008). In a research based on Ewe-English codeswitching in a rural primary
school, Adjei (2010) presents three codeswitching patterns used by teachers: intrasentential,
intersentential and repetitive. Intrasentential codeswitching involves mixing two or more languages
within the same sentence while intersentential codeswitching refers to switching at sentence
boundaries The third type of codeswitching, which the author refers to as repetitive intersentential
codeswitching (RIC), involves the repetition of the same sentence in one language into another.
Teachers employ repetitive intersentential codeswitching due to the pupils’ low comprehension of

8



concepts introduced in the L2 (English) by translating the same ideas into the L1 (Ewe) (Adjei
2010:24).
Bonpocuvt ons camokonmpons:
1. CocraBiieHre TEMAaTUYECKOTO III0CCAPHS.
2. TIpopabGoTka HOBOH JICKCHUKH.
3. TloaroroBka nepeBoja TEKCTa Ha PYCCKHM S3BIK

Jlumepamypa: [1, 117-118].

3anstue 21-22. YcTHBII nepeBo/1 CTATHHU MO CIENHAJIbHOCTH CPEACTBAMHU POTHOIO SI3bIKA
IInan:

UreHue TeKCTa Ha aHTJIMHCKOM SI3bIKE.
JlekcuKO-TpaMMaTH4eCKUN pa30op TeKcTa.
CocraBieHue I1aHa nepeBojia TeKCTa.
[TpeseHTanus MOArOTOBIEHHOIO IEPEBOIA TEKCTA.

el A

THE PEDAGOGIC RELEVANCE OF CODESWITCHING IN THE CLASSROOM:
INSIGHTS FROM EWE-ENGLISH CODESWITCHING IN GHANA
(Elvis Yevudey)
Part 5

Based on a study conducted in two senior high schools in Ghana, Ezuh (2008) investigates
the effectiveness of the use of codeswitching as a medium of instruction in the classroom. To point
out, the pattern of codeswitching referred to in that work is when both English and the dominant L1
are used in explaining difficult concepts and terminologies to facilitate students’ understanding and
participation. In exploring the mode of instruction that facilitates the students’ academic
performance, Ezuh postulates that the students from the two schools performed better when they
were taught via codeswitching whereas their performances declined when taught using English-only
medium of instruction. In a response to a questionnaire survey, both teachers and pupils have
positive attitudes towards codeswitching in the classroom and encouraged its adoption as a medium
of instruction. Based on these findings, the author argues that teachers over the years have been
using codeswitching as a medium of instruction “illegally”, thus using code choice that is contrary
to what the policy stipulates, to facilitate teaching and learning process, and that what is required
now 1is to have ‘“a scientific research” to authenticate its use. This conclusion reflects Arthur and
Martin’s (2006) argument that the use of codeswitching in the classroom should be viewed as a
“teachable pedagogic resource”. The implication is that teachers should be introduced to the
strategic use of codeswitching in the classroom; therefore, it should be incorporated into the
teacher-training curriculum.

Likewise, Amekor (2009) studies the use of codeswitching in the classroom in selected
schools in the Keta Municipal and Akatsi District in the Volta Region, Ghana. The research aimed,
among other things, to explore the language use patterns in classroom settings where English is the
expected code choice, and the motivations behind any code choice in those classrooms.

Bonpocul 015 camokoHmpons:
1. CocraBieHre TEMaTHYECKOTO TIIOCCAPHSL.
2. Tlpopa®oTka HOBOIi JIEKCHKH.
3. ToxroroBka mepeBoja TEKCTa Ha PYCCKUU SI3BIK

Jlumepamypa: [1, 204-205].



3aunsitue 23-24. YCTHBII nepeBo/l CTATHHU MO CNIENHAJTBHOCTH CPEACTBAMHU POTHOIO SI3bIKA
ILnan:

UreHue TeKCTa Ha aHTJIMHCKOM SI3bIKE.
JlekcuKO-TpaMMaTH4eCKUl pa30op TeKcTa.
CocraBieHue 1aHa nepeBoja TeKCTa.
[Ipe3enTanusi HOJArOTOBIECHHOTO NIEPEBO/Ia TEKCTA.

PohdRE

The Construction of the American Nation and the Public Memory of Washington
(Matthew Costello)
Part 3

During the War of 1812, Democratic-Republican war hawks believed that the pilgrimage
could inspire patriotism and encourage citizens to enlist in the fight against the British. “Youth of
America, have you not ambition enough to imitate Washington...Go then, sons of Columbia—Go0
to the tomb of Mount Vernon. There call on the name of Washington, and seek if perchance his
spirit may invigorate you.” This nationalist fervor quickly disappeared as the war dragged on, but
this fading optimism did not mean that Washington’s body was no longer significant. The burning
of the national capital by the British only furthered the divide between war hawks and doves, and
the mere presence of the enemy facilitated disturbing rumors about their intentions. One writer
suspected the British of trying to steal Washington’s body and transport it to Westminster Abbey.
This gossip also imagined that the British might construct “a magnificent monument that would
announce to future ages that ‘There lay the remains of the Founder of Independence of a nation that
had neither valor to defend his ashes, nor gratitude to afford them a Tomb.”” These stories
illuminate the perceived power of Washington’s body, and how politicians linked American morale
and the protection of his remains with the defense of the nation.

After the war, the rebuilding of the Capitol and the nation resurrected the 1799 resolution to
exhume Washington’s body. The Virginian House of Delegates, however, petitioned Bushrod
Washington for his uncle’s remains, hoping to inter it beneath a monument in Richmond. The
Richmond Enquirer announced these plans and quipped, “If Congress have failed in doing their
duty, it is time for Virginia to do her’s.” A writer for the Daily National Intelligencer in
Washington, D.C. argued that Congress had received earlier consent from Martha Washington, and
that “It should be ascertained...that Congress decline the charge [of reburial], before it be taken
from their hands.”

Bonpocul 0na camokonmpoas:
1. CocraBneHne TeMaTHYECKOTO TIIOCCAPHSL.
2. TlpopaboTka HOBOIi JIEKCHKH.

3. TloaroroBka nepeBoja TeKCTa Ha PYCCKHUM A3bIK

Jlumepamypa: [1, 119-120].
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